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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Sandford St. Martin’s Primary 
School 

Number of pupils in school  372 

Proportion (%) of pupil premium eligible pupils 19% (69) 

Academic year/years that our current pupil premium strategy plan 
covers (3 year plans are recommended) 

2021-2024 

Date this statement was published November 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Paul Beveridge - Head 
teacher  

Pupil premium lead Sharon Holt – Pupil Premium 
lead  

Governor / Trustee lead Jackie Jeanes – Governor 
responsible for Pupil 
Premium  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £86,595 

Recovery premium funding allocation this academic year £7290 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£93,885 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Sandford St Martin’s Primary School, our intention is that all pupils, irrespective of 

their background or the challenges they face, make good progress and achieve high 

attainment across all subject areas. The focus of our pupil premium strategy is to 

support disadvantaged pupils to achieve that goal, including progress for those who 

are already high attainers. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. The intended outcomes detailed below 

share our intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils.    We also feel strongly 

that the mental health and well-being of our disadvantaged children is critical to the 

progress they make academically and this plays a huge part in our 3 year plan. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. 

To ensure all approaches are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they are set 

• act early to intervene at the point need is identified  

• adopt a whole school approach in which all staff take responsibility for disad-

vantaged pupils’ outcomes and raise expectations of what they can achieve 

• develop a culture where all children have high expectations of themselves no 

matter what background they come from and have high aspirations leading to 

positive outcomes in later life. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics than 
their peers. This negatively impacts their development as readers.  As a 
school, we know the importance of developing early reading skills and are 
keen to work with both the children, their parents and other settings to ensure 
all children have the resources and support to develop as readers.  

2 Assessments indicate that maths attainment among disadvantaged pupils is 
below that of non-disadvantaged pupils.  

2020-21 whole school attainment shows that only 51% percent of our 
disadvantaged pupils achieved ARE or above compared with 59% of non-
disadvantaged pupils. The number of disadvantages children significantly 
below ARE is 14% compared with 5% of non-disadvantaged.  

3 Our assessments, observations and conversations with parents indicate that 
the education and well-being of many of our disadvantaged pupils have been 
impacted by partial school closures to a greater extent than for other pupils. 
Assessments completed since returning to school after two partial closures 
support these findings.   

This has resulted in significant knowledge gaps leading to pupils falling further 
behind age-related expectations, especially in writing.  

Our writing data from summer 2021 shows that only 33% of disadvantaged 
children are reaching ARE compared with 50% of non-disadvantaged pupils.  

4 Our assessments, including observations, discussions with pupils and their 
families, have identified social and emotional issues for many pupils. Months 
of being at home combined with a lack of enrichment opportunities during 
school closure have added to the mental health and well-being of our disad-
vantaged children being severely affected. These challenges particularly affect 
disadvantaged pupils’ attainment. 

Teacher referrals for support (ELSA/Walk and Talk sessions) have markedly 
increased during the pandemic. 13 pupils (6 of whom are disadvantaged) 
currently require additional support with social and emotional needs and are 
receiving small group interventions. 

5 Our attendance data over the last year indicates that attendance among dis-
advantaged pupils has been between 1 - 8% lower than for non-disadvantaged 
pupils. 

25% of our disadvantaged pupils have been ‘persistently absent’ compared to 
5% of their peers during that period. Our assessments and observations 
indicate that absenteeism is negatively impacting disadvantaged pupils’ 
progress. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and 
vocabulary among disadvantaged pupils.  

Assessments and observations indicate 
significantly improved oral language 
among disadvantaged pupils. This is 
evident when triangulated with other 
sources of evidence, including 
engagement in lessons, book scrutiny 
and ongoing formative assessment. 

Improved maths attainment for 
disadvantaged pupils at the end of KS2. 

 

KS2 maths outcomes in 2022 show that 
at least 77% (7/9 Current Y6) of 
disadvantaged pupils meet the expected 
standard (66% at KS1) 

 

KS2 maths outcomes in 2023 show that 
at least 44% (4/9 Current Y5) of 
disadvantaged pupils meet the expected 
standard (22% at KS1) 

 

KS2 maths outcomes in 2024 show 
that at least 90% (9/10 Current Y4) of 
disadvantaged pupils meet the 
expected standard (80% at KS1) 

 

Improved Reading attainment among 
disadvantaged pupils. 

KS2 Reading outcomes in 2022 show 
that at least 77% (7/9 Current Y6) of 
disadvantaged pupils meet the expected 
standard (56% at KS1) 

 

KS2 Reading outcomes in 2023 show 
that at least 55% (5/9 Current Y5) of 
disadvantaged pupils meet the expected 
standard (22% at KS1) 

 

KS2 Reading outcomes in 2024 show 
that at least 90% (9/10 Current Y4) of 
disadvantaged pupils meet the 
expected standard. (80% at KS1) 
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Improved Writing attainment among 
disadvantaged pupils. 

KS2 Writing outcomes in 2022 show that 
at least 66% (6/9 Current Y6) of 
disadvantaged pupils meet the expected 
standard (66% in KS1) 

 

KS2 Writing outcomes in 2023 show that 
at least 44% (4/9 Current Y5) of 
disadvantaged pupils meet the expected 
standard (22% at KS1) 

 

KS2 Writing outcomes in 2024 show 
that at least 80% (8/10 Current Y4) of 
disadvantaged pupils meet the 
expected standard. (70% at KS1) 

To achieve and sustain improved 
wellbeing for all pupils in our school, 
particularly our disadvantaged pupils. 

Sustained high levels of wellbeing from 
2024 demonstrated by: 

• qualitative data from student voice, 
student and parent surveys and 
teacher observations 

• a significant increase in participation 
in enrichment activities (clubs and 
trips), particularly among disadvan-
taged pupils.     

To achieve and sustain improved 
attendance for our disadvantaged pupils. 

High attendance from 2022 demon-
strated by: 

• the overall absence rate for all pu-
pils being no more than 90%, and 
the attendance gap between dis-
advantaged pupils and their non-
disadvantaged peers being re-
duced by 1%. 

• The percentage of PP pupils who 
are persistently absent being be-
low 10%. 

 

High attendance from 2023 demon-
strated by: 

• the overall absence rate for all pu-
pils being no more than 95%, and 
the attendance gap between dis-
advantaged pupils and their non-
disadvantaged peers being re-
duced by 2%. 

• The percentage of PP pupils who 
are persistently absent being be-
low 8%. 
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Sustained high attendance from 2024 
demonstrated by: 

• the overall absence rate for all 
pupils being no more than 96%, 
and the attendance gap be-
tween disadvantaged pupils 
and their non-disadvantaged 
peers being reduced by 3%. 

 

• The percentage of PP pupils 
who are persistently absent 
being below 5%. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 40, 497 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Enhancement of our maths 
teaching and curriculum 
planning in line with DfE 
and EEF guidance. 

We will fund teacher 
release time to embed key 
elements of guidance in 
school and to access 
Maths Hub resources and 
CPD (including Teaching 
for Mastery training). (HM) 

The DfE non-statutory guidance has been pro-
duced in conjunction with the National Centre 
for Excellence in the Teaching of Mathematics, 
drawing on evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf (publish-
ing.service.gov.uk) 

The EEF guidance is based on a range of the 
best available evidence:  

Improving Mathematics in Key Stages 2 and 3 

2 

5% Maths costs = £2736 

20% Teacher release SW, PG = £ 180   

Maths resources = £ 400 

 

 

£3316 

Improve the quality of social 
and emotional (SEL) learn-
ing including the teaching of 
PSHE 

Establish links with 
Purbeck youth Partnership 
ensuring that children have 
opportunity to complete 
Walk and Talk sessions  

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships with 
peers): 

EEF_Social_and_Emotional_Learning.pdf(educ
ationendowmentfoundation.org.uk) 

4 

Walk and Talk Youth service = £10,800 

25% ELSA =  £5,104  

 

£15,904 

Development of  DfE 
validated Systematic 
Synthetic Phonics 
programme  - Floppy 
Phonics to secure stronger 
phonics teaching for all 
pupils across whole school. 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading (though not 
necessarily comprehension), particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1 

50% Big Cat Phonics reading books = £216 

Additional phonics sessions = £6227 

 

£6,443  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Purchase of standardised 
diagnostic assessments. 
(NFER) 

Training for staff to ensure 
assessments are 
interpreted and 
administered correctly. 

Standardised tests can provide reliable insights 
into the specific strengths and weaknesses of 
each pupil to help ensure they receive the 
correct additional support through interventions 
or teacher instruction: 

Standardised tests | Assessing and Monitoring 
Pupil Progress | Education Endowment 
Foundation | EEF 

1 2 3 

20% of NfER materials = £628 £628 

Establish a breakfast club 
available for all 
disadvantaged families and 
develop interventions which 
can support those 
academically coming to 
breakfast club.  

https://d2tic4wvo1iusb.cloudfront.net/document
s/projects/Attendance-REA-protocol-
21092021.pdf 

 

1 2 3 4 5 

Staffing £4375 

Provisions £5000 

 

£9 175 

Focus on supportive, 
reflective feedback for 
writing – ensuring that any 
feedback is useful and 
constructive for the child in 
order to develop them 
further.  

https://educationendowmentfoundation.org.uk/e
ducation-evidence/guidance-reports/feedback 

 

3 

5% Early Literacy = £2294   

5% Writing = £2737 

 

£5 031 

 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 41,069 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Additional phonics 
sessions targeted at 
disadvantaged pupils who 
require further phonics 
support. This will be 
delivered by teachers in 
before/after school. 
(SW/CP)  

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. 
Targeted phonics interventions have 
been shown to be more effective 
when delivered as regular sessions 
over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1  

Targeted teacher support = £24 575 

Training for support staff 
on interventions which 
have been proven to raise 
standards – Inference 
training, Success@ 
Arithmetic, SNIP, First 
Class at Number. 

Pupil premium lead, SENDCO and 
subject leads share knowledge of 
intervention and train support staff on 
how to lead them and assess them. 

 

TAs lead interventions and these are 
monitored by PP Lead/SENDCO.  

1 2 3 4 5  

TA CPD for interventions = £6 617 

Embedding principles of 
good practice set out in 
the DfE’s Improving 
School Attendance 
advice. 

 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence. 

Attendance officer works with PP lead 
and DH to ensure all children who are 
struggling with attending school 
regularly have support in place.   

5 

10% SLT = £2 587 

Engaging with the 
National Tutoring Pro-
gramme to provide a 
blend of tuition, mentoring 
and school-led tutoring for 
pupils whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged, including 

Tuition targeted at specific needs 
and knowledge gaps can be an ef-
fective method to support low attain-
ing pupils or those falling behind, 
both one-to-one: 

One to one tuition | EEF (educa-
tionendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1 2 3  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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those who are high 
attainers. 

School led tuition = £7 290 

 

 

 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 7 829 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding 
principles of good 
practice set out in 
the DfE’s Improving 
School Attendance 
advice. 

. 

The DfE guidance has been informed by 
engagement with schools that have significantly 
reduced levels of absence and persistent absence. 

 

Attendance outreach and strategy meetings = £3 349 

Play therapy for 
those children 
needing extra, 
targeted support 
with social, 
emotional issues 
which affect their 
learning and 
progress in school 

2 play therapists are bought in to support children 
with additional needs which have come about since 
the Covid pandemic. They help the children to 
develop strategies/coping mechanisms/someone to 
talk in order to help them function on a day-to-day 
basis.  

4   1   2   3 

50% Play therapy sessions =  £2 500 

Use of forest school 
to focus more in 
individualised 
learning in smaller 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/individualised-
instruction 

 

 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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classes.  This 
creates targeted 
support in core 
curriculum areas. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/outdoor-adventure-
learning 

Low evidence base for impact of outdoor adventure  
form EEF  however, the following repots show how 
beneficia Forest School can be in schools.  

https://www.lboro.ac.uk/media-centre/press-
releases/2017/october/study-reveals-forest-school-
benefits/ 

https://www.nfer.ac.uk/nfer/pre_pdf_files/05_33_06.pdf 

Benefits of forest school in the Early Years. 

Forest school nurture intervention = £ 750 

20% Forest school costs (teacher cover) = £1 230 

 

Total budgeted cost: £ 89,195 (£93,885 allocated) 

Contingency for additional support/strategies/provisions: £4 690 (~5%) 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://www.lboro.ac.uk/media-centre/press-releases/2017/october/study-reveals-forest-school-benefits/
https://www.lboro.ac.uk/media-centre/press-releases/2017/october/study-reveals-forest-school-benefits/
https://www.lboro.ac.uk/media-centre/press-releases/2017/october/study-reveals-forest-school-benefits/
https://www.nfer.ac.uk/nfer/pre_pdf_files/05_33_06.pdf
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was slightly lower than in the previous 3 years in core-curriculum areas. 

Despite being on track during the first year (2018/19), the outcomes we aimed to 

achieve in our previous strategy by the end of 2020/21 were therefore not fully realised.   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 

which disrupted all our subject areas to varying degrees. As evidenced in schools 

across the country, school closure was most detrimental to our disadvantaged pupils, 

and they were not able to benefit from our pupil premium funded improvements to 

teaching and targeted interventions to the degree we had intended. The impact was 

mitigated by our resolution to maintain a high-quality curriculum, including during peri-

ods of partial closure, which was aided by use of online resources such as those pro-

vided by Oak National Academy and online platforms – Zoom and Google Classrooms 

to teach lessons to those children at home ensuring our children received the best pos-

sible education during this unprecedented time.  

We were able to ensure that 78% of our disadvantage children attended school during 

the most recent lockdown and the 22% working at home were supported closely by 

their class teachers and SLT. The Pupil Premium lead making home visits when neces-

sary to deliver work and ensure children were safe and well.  

Although overall attendance in 2020/21 was lower than in the preceding 2 years at 

91%, it was higher than the national average. At times when all pupils were expected to 

attend school, absence among disadvantaged pupils was higher than their peers and 

persistent absence was also significantly higher. These gaps are larger than in previ-

ous years, which is why attendance is a focus of our current plan.      

Our assessments and observations indicated that pupil wellbeing and mental health 

were significantly impacted last year, primarily due to COVID-19-related issues. The 

impact was particularly acute for disadvantaged pupils. We used pupil premium funding 

to introduce a Walk and Talk service, providing wellbeing support for all pupils, and 

targeted interventions where required. We are building on that approach with the 

activities detailed in this plan. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Reading tutoring (Y1-4) Lightning Squad 

Maths tutoring (Years 5-6) 

 
PTP 

Walk and Talk  Purbeck Youth Partnership  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

• We used the funding to support 
the children during the lockdowns 
by sending home paper copies of 
work for them to complete.  

• We offered additional ELSA 
support to these children to 
deliver well-being sessions when 
they returned to school and 
during lockdowns 

• Tutors were employed to help 
catch children up with their 
learning.  

What was the impact of that spending on 
service pupil premium eligible pupils? 

Children were able to keep up with their 
learning despite being at home. Their 
mental health was supported throughout 
this difficult time.  Teachers observed 
improvements in wellbeing amongst 
service children. Assessments 
demonstrated progress in subject areas 
where extra support was provided. 

 

 



14 

Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


