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Why Different Structures?
Different children will require different focus based on their reading ages (respective year groups), e.g. children in year 3 will require more fluency practice as they are at the early stages of their reading journeys. 

Scaffolded read lessons
· Designed to introduce pupils to whole class reading. Might already part of the phonics programme. More like 5-15 minutes in length.
· Introduce text and model read of a decodable text. Then, focus on one page of the decodable book.
· Read slowly first time through to children focusing on clarity. Repeat reading through to the children a little quicker, emphasiing prosody.
· Next, echo read the text.
· Pupils read in pairs, taking turns for approx. 2 mins
· Some questions may be asked / discussed and then the next page of the decodable book is read, modelled, echoed and practised in pairs. 
· Feel free to use the same book several times if it is a text children enjoy.


Fluency read lessons
The emphasis is on how well children read the words on the page, rather than answering lots of comprehension questions.
Children might hear the teacher model a passage, discuss phrasing and expression, and then practise reading it themselves. Techniques can include echo reading, choral reading, paired reading and repeated reading.
Ideal time for this type of session is 30 minutes.
Typical Lesson outline: 
· Model reading a brief text (50-200 words, depending on the pupils’ stage of development).
· Briefly discuss unfamiliar vocabulary – limit this to a maximum of 5 words but usually only 3 words.
· Model reading the text again, this time asking pupils to follow the text as you read. (You might even get pupils to echo each sentence after you have read it.)
· Get pupils to rehearse reading the text 3-4 times each, taking it in turns in mixed-attainment pairs. If the text length is right, this should take around 10 minutes (which can be broken into shorter bursts with younger pupils). Pupils who are not ready for this, even with a supportive partner, can continue echo reading the text with the teacher.
· Perform the text in some way (e.g. a choral read or volunteers reading parts of the text).
· Briefly discuss the text, revelling in how much can be learned from the text now that it can be read with a greater degree of fluency.
· Repeat the steps above in subsequent lessons, using a different brief text in each lesson and using a variety of texts (e.g. poetry, chunks of stories, information texts)
As pupils become increasingly fluent further up the school, you can then begin to incorporate some independent reading into your reading lessons (and across the wider curriculum), further building pupils’ word reading automaticity, knowledge of written English and reading stamina.
Extended read lessons (Reading breadth)
Here the emphasis switches to reading and understanding a substantial amount of text.
Rather than spending 30 minutes dissecting one paragraph, children might read several pages, a complete chapter, an article or another substantial text.
The teacher still supports comprehension, but importantly the reading itself takes centre stage.
For example, in a WWII unit, pupils might read a 4–5 page account of an evacuee's experiences. You might stop occasionally to clarify something or discuss what has happened, but pupils experience the text as a connected whole.
This develops children's ability to sustain comprehension over longer texts, connect information across paragraphs/pages and build knowledge from reading.
Typical Lesson outline: 
· Prepare
[bookmark: _GoBack]Keep this brief. The aim is to remove barriers that would prevent children understanding what they are about to read. Introduce the text or recap what has happened so far.
For example, before reading a chapter about a WWII evacuee:
Context: Yesterday, the children arrived at the railway station. Today we're going to find out what happened when they reached the countryside.
Pre-teach perhaps 2–3 essential words:
billeted – temporarily housed with another family
reluctant – unwilling or hesitant
host – someone who receives another person into their home
Avoid spending 10–15 minutes teaching vocabulary before anyone has actually read anything.
· 2. Read – the heart of the lesson. Almost all of the time should be taken up with children ‘lost / immersed’ in the book, ideally with each child having own copy of the text. Following the text as the teacher reads allow children to learn more about how the English writing system works.
This should take up the largest proportion of the lesson.
The class or teacher reads a substantial section of connected text – perhaps several pages or a chapter, depending on age and text complexity. Who reads for extended times depends on the needs of the class. For some upper KS2 classes, it may be better to focus on improving reading stamina and allow children to read for the extended time. Over time, we increase the amount of text that we expect the children to read independently.
Generally, 
With weaker readers (usually Y2-Y4)
a) Read aloud while pupils follow
b) Pause briefly for explanations and discussions
With stronger readers (usually Y5-Y6)
a) Same as with weaker readers except…
b) Pupils are sometimes asked to read portions of the text independently
Importantly, extended reading doesn't have to mean silent independent reading.
You could move between:
· Teacher reads → pupils follow
· Whole class/choral reading
· Paired reading
· Pupils read independently
The method should depend on how difficult the text is.
For a particularly demanding text, the teacher might do considerably more of the reading. The objective is successful comprehension of a substantial text, not testing which children can survive it independently.
If children are reading independently, then, naturally, there will be faster readers. Ensure there are activities planned for these children., e.g. they could prepare a 1-sentnce summary of what they have read.
Some children may not be able to access independent, silent reading. If this is the case, have a small support group with the teacher and read in a quieter voice, just to them.
· 3. Pause and check
Stop occasionally – but don't stop constantly.
Too many interruptions destroy the very thing an extended read is trying to develop: maintaining understanding across a sustained piece of reading.
Good stopping points might include:
Why has the character changed their mind here?
What's happened so far?
What does "billeted" mean in this sentence?
How does this connect to what we read yesterday?
Think 2–4 purposeful pauses, rather than a question after every paragraph.
· 4. Discuss the whole text
Once you've finished reading, zoom back out.
This is where children demonstrate whether they have maintained a mental model of the whole text.
Questions might include:
What happened in this section?
What have we learned that we didn't know before?
How has the character/situation changed?
What do you think was the most important part? Why?
How does today's reading connect with yesterday's?
For non-fiction:
What are the three most important things we've learned?
How are these ideas connected?
This stage is much more about meaning and understanding than analysing individual words.
· 5. Short response
Finish with something brief that checks understanding.
It doesn't need to be a page of written comprehension answers.
For example:
In no more than three sentences, summarise what happened to the evacuees after they arrived in the countryside.
Or:
What was the most important thing you learned from today's reading? Explain why.
Or simply 2–3 carefully chosen retrieval/inference questions.
The key principle
The biggest mistake would be turning an Extended Read into:
Read one page → stop → answer five questions → read another page → answer five questions.
Instead, think:
Prepare → READ → Pause occasionally → READ → Discuss → Short response
If you walked into an Extended Read lesson, you should see children spending a large proportion of the lesson actually reading or following sustained reading
CLOSE READ LESSONS – (deeper text discussions)
A close read effectively slows everything down.
Children work with a shorter, carefully selected passage and examine it in much greater depth. They may reread the same passage several times, with the teacher directing attention towards particularly important vocabulary, sentences, ideas or connections.
For example:
The evacuees stood nervously in the village hall while local families inspected them.
You could explore:
What is an evacuee?
Why "nervously"?
What does "inspected" suggest about how the children were treated?
How might the children have felt? What in the text supports that?
The important point is that close reading isn't simply giving children lots of comprehension questions. It involves carefully guiding them back into the text to construct increasingly sophisticated understanding.
Typical Lesson Outline:
a) Read a chosen section of text.
b) Ask questions that provoke children’s thinking about the text.
c) Give all pupils the chance to respond
d) Get pupils to reflect in writing where appropriate.
· First Read
A ‘close read’ lesson structure typically lasts for 30 minutes beginning with reading a carefully chosen passage of text. This could be teacher-led, read in pairs or read by children independently. This will depend on the difficulty of the text and / or the needs of the class.
Ask questions about the text that provoke pupils to think about the language used by the author, alongside their own subjective views. Give all pupils the chance to respond through the use of Think-Pair-Share or use of mini-whiteboards.
Get pupils to respond / reflect in writing where appropriate but writing is not the aim of the reading lessons. Could some of the writing take place outside of the reading lesson?
Read the whole passage once so that children establish its overall meaning.
The passage should usually be relatively short – perhaps one or two paragraphs, depending on its complexity.
· Reread and explore – the heart of the lesson
This should take up the largest proportion of the lesson.
This stage could involve:
· Vocabulary – What does this word mean in this context?
· Inference – What can we work out that isn't directly stated?
· Connections – How does this sentence connect with something earlier?
· Authorial choices – Why might the writer have expressed the idea in this way?
· Sentence meaning – What is actually happening in this complicated sentence?
The crucial feature is rereading.
Children should repeatedly return to the actual words rather than trying to answer questions from memory.
The important thinking has already happened through rereading, discussion and exploration.
The key principle
The biggest mistake would be turning a Close Read into:
Read passage → answer 10 comprehension questions → mark answers.
Instead, think:
Prepare → READ → REREAD → Explore → REREAD → Discuss → Respond
The repeated return to the text is what matters.
If you walked into a Close Read lesson, you should see the teacher and children spending significant time looking closely at the same short section of text, rereading it, discussing precise words and sentences, and refining their understanding.
That's what distinguishes it from an Extended Read, where the priority is maintaining understanding across a substantial amount of text.

