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Our mission statement: Our school aims to work with its community by providing an
education of the highest quality within the context of Christian belief and practice.

Our motto is ‘Happy to Learn Together’.

Policy on Marking, Feedback and Assessment

Introduction

At Sandford St Martin’s Primary School, we will take a professional approach to the tasks of assessing
children’s learning and giving feedback on it. All children are entitled to regular and
comprehensive feedback on their learning. Therefore, all teachers will mark learning and give
feedback as an essential part of the assessment process.

As a staff, we agree that feedback is most effective when it is instant, involves the child and allows
a dialogue to take place between teacher and child. We believe it should draw attention to
positive aspects which demonstrate the child’s understanding of the learning objective, but it
should also challenge children to move their learning on through making improvements.  We have
used these beliefs to underpin our approach to marking and effective feedback.

Aims and Objectives
We mark children's learning and offer feedback in order to achieve the following outcomes in
different contexts:

 show that we value the children's learning, and encourage them to value it too;
 boost the children’s self-esteem, and raise aspirations, through use of praise and

encouragement. The main objective of marking and feedback is not to find fault, but to
help children learn. If children's learning is well matched to their abilities, then errors that
need to be corrected will not be so numerous as to affect their self-esteem;

 give the children a clear general picture of how far they have come in their learning,
and how they can improve their learning in the future;

 offer the children specific information on the extent to which they have met the lesson
objective, and/or the individual targets set for them;

 promote self-assessment, whereby the children recognise their difficulties, and are
encouraged to accept guidance from others;

 share expectations;
 gauge the children's understanding, and identify any misconceptions;
 provide a basis both for summative and for formative assessment;
 provide the ongoing assessment that should inform our future lesson-planning.

Principles of Marking and Feedback

We believe that the following principles should underpin all marking and feedback:

 The process of marking and offering feedback should be a positive one, with pride of
place given to recognition of the efforts made by the child.

 Marking and feedback is the dialogue that takes place between teacher and child,
ideally while the learning is still being completed.

 Marking should always relate to the lesson objective and, increasingly, the child's own
personal learning targets.

 The child must be able to read and respond to the comments made, and be given time
to do so. Where the child is not able to read and respond in the usual way, other
arrangements for communication must be made. We will endeavour to use the same
symbols throughout the year groups to ensure continuity.
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 Formative feedback should be differentiated, based on the needs of the learner.
Therefore comments made will vary according to children’s age and stage.

 Comments will focus on only one or two key areas for improvement at any one time.
 Teachers should aim to promote children's self-assessment by linking marking and

feedback into a wider process of engaging the child in his or her own learning. This
includes sharing the learning objectives and the key expectations for the learning right
from the outset.

 Whenever possible, marking and feedback should involve the child directly. The younger
the child, the more important it is that the feedback is oral and immediate.

 The marking system should be constructive and formative. There will be approximately 2
areas of success identified and 1 point for improvement (two stars and a wish…)

 For one-to-one feedback (teacher to child) to be effective, sufficient mutual trust must
be established.

 Feedback may also be given by a teaching assistant, or through peer review.
 Group feedback is provided through plenaries too, and in Guided Group sessions.
 Feedback will help a child to identify their key priorities for improvement and the

progress they are making towards personal targets.
 Teachers will note errors that are made by many children and use them to inform future

planning.
 Marking will always be carried out promptly, and will normally be completed before the

next lesson in that area of learning.

Implementing the Marking Policy

 Children should record the date and LO (learning objective) for each new piece of learning.
Teachers of younger children in Reception and Year one will record this for the child and
refer to it in comments.

 During the lesson input, children will be made aware/help create the success criteria for that
lesson.  This Success Criteria will be displayed so that the children can refer to it when
completing their learning.

 Throughout the week, the teacher will work with Guided Groups and will give effective oral
feedback.  In addition, effective written feedback may be given to groups working
independently.

 Highlighters will be used throughout the school to identify successes (areas where the success
criteria has been met) and one area for improvement.  A green highlighter will be used to
identify successes and a pink highlighter will be used to identify the area that could be
improved. Younger children in Reception will receive a green smiley face to indicate
successful learning.

 It is helpful to know whether a child has completed their learning with support or
independently. On some key pieces of learning, stampers may be used to indicate
‘independent, with T support, with TA support’.

 In order to encourage a positive response, any negative comments must be framed as
constructive statements as to how to improve.  The children will then be given time to read
their ‘improvement comment’ and make the necessary changes. Children will use a purple
pen or pencil during improvement time to ensure these additions are easily identified.

 Ticks are used when learning is correct, and a dot or circle where errors have been made.
Some incorrect spellings are underlined or noted with ‘sp’ written in the margin. According to
a child’s ability, the correct spelling may be given or the child will be asked to find the
correct spelling during ‘improvement time’.  A green biro/pen will be used by the adult when
writing comments.

 Wherever possible, teachers should establish direct links between oral or written praise and
the class or school rewards systems for example moving along their learning route.
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These symbols will be used throughout the school and displayed in classrooms for children and staff
to refer to;

capital letter needed or                    finger space needed

full stop needed

check punctuation child has met their target

(. , ! ? : ; “ )

children are encouraged to ‘traffic light’

their learning as a form of self assessment

red – no I don’t understand this

amber – I’m unsure of this

green – yes I understand this

the teacher has given the child verbal

feedback about their learning

two positives and one area to improve

(2 stars and a wish)

sp check the spelling of this word . check this answer again

child has met their learning objective and can move along their learning route

(this symbol should link to the Class Learning Route display for that year)

CL

P.

FS

V F

T
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Assessment
In September 2014 the Government made a huge change in the way that children in schools are
assessed, alongside new National Curriculum expectations. We have implemented the new
Curriculum and are assessing children’s attainment according to the end of year expectations for
each year group.

Under the old levels system children who had achieved might have moved to the next year group’s
curriculum. The DfE now believe children who are in the achieved band should add more depth
and breadth to their knowledge and to have more opportunities to develop their using and
applying skills. They are calling this phase of learning Mastery and Depth. Only exceptional children
will move into working towards the expectations from the year above. Similarly, children who are
unlikely to be ‘working towards’ at the end of the year may work towards the expectations from an
appropriate year group curriculum.

We use the assessment system ‘School Pupil Tracker Online’, to support us in the tracking of pupil
progress and assessing the next steps in the children’s learning. To track and keep record of the
progress our children are making for curriculum coverage we need to know how much of the
required learning they have covered, how much they understand and how much they can use the
knowledge independently or in new contexts.

Although in class we may teach some new learning on any given day and a child may
demonstrate understanding of that learning, time can often have an impact on how well that
information is remembered or used in the future. We need to be certain that a child has absorbed
and understood new learning before we feel comfortable ticking it off as ‘achieved’ learning. To
this end we have a process of assessment that enables us to judge a child’s curriculum coverage
over time.

The first time we may see a child use a particular skill or learning, we would make a judgement
that they were ‘Working Towards’ that objective.  When they are observed using the same
knowledge or skill again more independently, we would say that they had ‘Mostly Achieved’
the learning.  Finally, when we see a third and independent use of the same skill, we are able to
classify the objective as ‘Achieved’. For more able children who are able to independently
demonstrate a use of the knowledge in a way that makes links with other learning, or can
identify new ways of applying that skill, we may say that they have ‘Achieved’ the objective ‘At
Greater Depth’.

As we move through an academic year, this process builds a comprehensive picture of not only
how much of the curriculum each child has covered, but also how well they are able to use
and apply that knowledge.  Our objective is to ensure that every child has ‘Achieved’ every
one of their year group’s curriculum objectives by the end of the academic year, and for as
many children as possible to be demonstrating that they are also using the skills ‘At Greater
Depth’.  Our record of these judgements looks like this:
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The process described above is ‘Curriculum Coverage’, and it is the bricks and mortar of
our daily practice as we teach and learn together.  At any time, the picture of
Curriculum Coverage for a class, group of children or individual is what we use to
identify the gaps in learning that a teacher will plan to address with their upcoming
teaching.

We need to know what each child has learned, what they are in the process of learning
and what they still have to learn.  Everything revolves around this and that is why it is the
core element of our assessment of learning.

In school we have staff meetings where we moderate the judgements we are making about a
child’s learning. We have created end of year expectation assessment grids in child-speak that
are used by the children to assess their learning. Grids for reading, writing and maths are
accessed in the children’s Learning Journals, Number books and Guided Reading folders.
Teachers will highlight expectations when children have demonstrated their understanding and
application of the target independently on three occasions. This will be recorded with the date
it was witnessed and provides cross reference with the children’s books. We will highlight in
orange in the Autumn term, green in the Spring term and yellow in the Summer term so that we
can gain a picture of the children’s progress through the year. We encourage the children to be
fully involved in the assessment process and motivated by their progress.
With the introduction of a new curriculum teachers’ priority is to identify and plug gaps in learning,
created by new expectations, quickly to accelerate children’s progress and ensure that they are
accessing learning that is appropriate to their age group.
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Tracking Points

Once we have established the picture of Curriculum Coverage, we take each child’s individual situation and turn it into a number in order
for us to analyse and track patterns of data across the school.  The numbers we use are called Tracking Points, and these are simply a
representation of each child’s Curriculum Coverage at any point in time.  It is a system that helps us in school to keep on top of the big
picture, but the information it provides always points us back to Curriculum Coverage and where we need to address that coverage to

support learners in the classroom.

The assessment tracking software that we use has an in-built algorithm that crunches and analyses a child’s Curriculum Coverage and turns
it into a relative Tracking Point based on the amount of ‘Working Towards’, ‘Mostly Achieved’, ‘Achieved’ or ‘Greater Depth’ judgements

have been awarded from each year group’s curriculum.  This is done on an individual basis for every individual child.  For analysis purposes,
each year of learning is separated into 3 stages with a point for each stage.  In summary, in data terms, our expectation is for children to

make 3 Tracking Points of progress each year.

It is not the teachers who assign Tracking Points, it is the computer algorithm.  Tracking Points are created to reflect a pupil’s learning profile
at any point in time, and by allowing the computer to make that calculation using an algorithm that is the same for every child across the

school, we free up teachers to focus on their core responsibility of assessing pupil’s progress and planning great learning to keep
children at the edge of their competence.  Tracking Points are simply a reference tool that allows us to check how a child’s Curriculum

Coverage is developing at that moment and also over a period of time.

The chart below shows which Tracking Points are assigned to each stage of learning – a child is said to be working at Age Related
expectations if they are working at the required Tracking Point by the end of the relevant term.  I.e. A child working at Tracking Point 17 by

the end of the Spring term would be working at Age Related expectations.

Age Range Reception Key Stage 1 Lower Key Stage 2 Upper Key Stage 2
Year Group Saplings Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

Term Au Sp Su Au Sp Su Au Sp Su Au Sp Su Au Sp Su Au Sp Su Au Sp Su

Tracking Point 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27
EYFS Profile Emerging Expected Exceeding
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Mastery

In order to identify the depth of understanding that pupils have, we have introduced
a mastery code in addition to the tracking points.

This is added as #1, #2, #3 or #4 after the pupil’s attainment code. E.g. Y3S #3
Criteria used for the mastery rating:

Rating Shallow Learner Expected Depth Deeper Learner Deepest Learner

Rating #1 [Low] #2 [Expected] #3 [Good] #4 [Very Good]

Standards

This is below the
expected

standard depth
of application

and
understanding.
Does not apply
their learning.

This is the
expected

standard depth of
application and
understanding.

Average
application of

learning.

This is above the
expected

standard depth
of application

and
understanding.

Good
application of

learning.

This is well above the
expected

standard depth
of application

and
understanding.

Very good
application of

learning.

Examples

Recalls facts,
remembers learnt
information.
Constructs
simple
responses.

Applies understanding.
Uses facts, information
or procedures to
respond to, solve and
answer problems.
Applies own
knowledge in a
different context.

Applies understanding
in more complex
situations. Uses facts,
information or
procedures to respond
to, solve and answer
complex problems.
Applies own
knowledge in an
alternative and
unusual context.

Applies
understanding
creatively in more
intricate situations.
Uses facts, information
or procedures to
respond to, solve and
answer complex and
unfamiliar problems.
Applies own
knowledge into
alternative and
unique contexts.

Example
Golden Code Y2S #1 Y2S #2 Y2D #3 Y2E #4

Bloom's
Taxonom
y
examples

1. Knowledge:
Define, Identify

2. Comprehension
: Explain,
Summarize

3. Application:
Demonstrate, Show

4. Analysis:
Infer, Separate

5. Synthesis:
Combine,
Compose, Create,
Design

6. Evaluation:
Compare, Judge
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Monitoring and Review
We are aware of the need to monitor and update the school’s marking, feedback and
assessment policy on a regular basis, so that we can take account of improvements
made in our practice. We will therefore review this policy in two years, or earlier if
necessary.

SANDFORD ST MARTIN’S CE (VA) PRIMARY SCHOOL

POLICY ON MARKING, FEEDBACK AND ASSESSMENT

Date adopted: 2nd December, 2015 Version: 2.0

Last Reviewed: November 2015 Review Cycle: At least every two years

Revision Ref:
2nd December, 2017, if not before

Author/Owner: School Improvement Committee
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Equality Impact Assessment

Initial screening record

1. Which policy is being considered? Marking, Feedback and Assessment Policy
2. Upon whom will this impact?

3. How would the work impact upon the groups outlined below?

The Equality Strands Negative impact Positive impact No impact

Minority ethnic groups
Gender
Disability
Religion, Faith or belief
Sexual Orientation
Transgender
Age (N/A to pre-school and
school children)
Rurality

4. Does data inform this work, research and/or consultation?

NO YES Uncertain
Minority ethnic groups
Gender
Disability
Religion, Faith or belief
Sexual Orientation
Transgender
Age
Rurality

Does the initial screening highlight potential issues that may be illegal?

Do you consider that a full Equality Impact Assessment is required?

If either of the two responses above is YES, inform the head teacher and refer to County Hall for
professional EIA guidance.

Initial screening carried out by …………………….…

Signed ……………………. Date …………………….

Comments by Head teacher:

Date…………………


